
 

 

 

 

Hollymount Primary School  

Behaviour and Culture for Learning Policy 

Rationale  

The Board of Governors, Headteacher and staff of Hollymount Primary School believe that all children 
have the right to develop their potential and to be safe and happy in school. We are committed to 
providing a learning environment with an ethos of respect, integrity, honesty and compassion, where 
learners benefit from positive relationships with staff and their peers. Everything we teach and every 
interaction we have with children, adults and other stakeholders demonstrates and promotes our core 
values. 

Our whole approach towards behaviour can be defined by the following motto: 

‘Clear but Kind’ 

All staff will have this in mind and know that the rules, routines and expectations need to be enforced and 
lived by the children.  Staff know that they have a duty of care to support the children in understanding 
healthy ways in which they can live their lives and that they must do this in a clear and kind way, built 
upon strong relationships. 

We aim to achieve an ethos of respect by using communication that promotes positive behaviour, 
having high expectations, using targeted praise, affirmative language and by fairly and consistently 
applying rewards and sanctions.  

Principles 

The school’s approach to promoting a culture of kindness is based on delivering high and clear 
expectation whilst ensuring that children are engaged in their learning. To achieve this we have based 
our approach on four proactive steps and one reactive step and this is delivered consistently across the 
school. The principles of this policy/approach are based on the EEF behaviour research and can be 
visually represented below: 

 

 

 

 



Principles of policy/approach



Aims and Outcomes  

At Hollymount we have due regard for our duties under the Equality Act 2010. Through the delivery of 

this policy, we will ensure that we: eliminate discrimination, advance equality of opportunity and foster 

good relations, self-esteem and high aspirations for all.  

As a school we fundamentally disagree with the concept of punishing children. No staff member will 

carry out any action that humiliates a child or lowers their self-esteem. Consequences will be used as 

part of teaching and reinforcing the behaviours expected but they will be carried out in a dignified way 

that are short, timely and always followed up with discussions and next steps. 

Children will make mistakes and at times, not abide by the school values and rules; however, as a staff 

we will focus on listening and using this as a learning opportunity while always caring for the child and 

showing them that they are better than the poor choice they have just made.  

We will ensure that our school is safe and that the children are educated using our core values and 

routines. 

Implementation 

All members of the school community have a professional responsibility to follow the guidelines in 

this document. Every member of staff is a role model and needs to model the values we expect by the 

way we behave towards the children and each other.  

Kindness, listening and high aspirations for all must be at the heart of everything we do. We must follow 

the principles above and teach the behaviours we expect. We must also remember that the actions we 

walk past are the actions we accept, and they will quickly become the norm. For this policy to be 

successful, all staff must deliver it within their remit of their roles.  

Hollymount’s Core Values 

We have a core set of values that form the basis of our code of conduct and are to be respected and 

abided by all stakeholders.   

These values are at the heart of what we want to achieve at Hollymount. These values underpin our vision 

of every child reaching their potential.   

 

Our Shared Approach 

Every adult in Hollymount embodies our culture for learning principles but in their own way. Every action 

that we take to develop the positive learning behaviour of our children is founded in these principles. We 

hold ourselves and each other to account for this commitment. 

At Hollymount all adults will record any behaviours that we feel are a concern.  This concern could arise 

because the behaviour goes against the culture for learning that we have established, or because it is a 



change in behaviours for an individual or group.  The heads of phase, Senior Leadership Team and 

Emotional Literacy Support Assistants (ELSAs) review this information and take proactive steps.  These 

include but are not limited to: 

• Teaching Teams having a meeting to talk about what they will do consistently to support the 

child/ren 

• Arranging meetings with groups of children to guide and support 

• Arranging meetings between the school and families to gather a more holistic view 

• Using the available emotional wellbeing services to support (ELSAs, School Councillors, Virtual 

Behaviour Service, Educational Wellbeing Practitioner, CAMHS) 

Safeguarding is a cornerstone of our school’s practices.  We are aware that sometimes the behaviours 

seen could be indicative of a safeguarding concern.  If there is any concern that the behaviours or 

conversations with a pupil could be linked to a safeguarding concern, then staff will follow out schools 

safeguarding and reporting procedures.   

Principle 1 – Know and understand your pupils and their influences 

At Hollymount: 

1. We will foster and build good relationships and 
understanding the children and their families  
 
2. We will understand what may cause poor behaviour and 
deescalate this accordingly  
 
3. We will understand that behaviour is a form of 
communication and that every action is for a reason and we must do 
all we can to address and support the child with this 
 
4. We will understand the trauma a child has gone through and 
find support for these children with ACEs (Appendix 12) 
 

5. We will identify friendship issues and understand that the 
dynamic between children can cause behaviour concerns 

How will we achieve this at Hollymount? 

• We have new parent meetings and home visits for those children and families entering 
Hollymount in Nursery and Reception with a separate induction process for those entering KS1 
and 2. 

• We have an induction system that enables new families to make connections with key adults who 
will support their child’s settling and educational progress. 

• We have a carefully planned transition process which involves teacher meetings, visiting the new 
class and spending time with the new teacher, whole class parent meetings, direct contact being 
made to certain families on the SEN register, transition documents for those who need it.  
Teatimers also have a stay and play for Reception children in September. 

• We have parent evenings 
• We arrange meetings with parents to discuss any worries or concerns that they might have 

related to their child 
• We have Inclusion support meetings between teachers and the families of those on the SEN 

register 
• Parent workshops for phonics and maths  
• We have parents’ coffee mornings to support with a range of topics  
• Monitoring behaviour patterns on CPOMS  
• Pupil passports to enable us to understand pupils better 
• Weekly emails and letters to parents about whole school events and ones relating to their child’s 

class.   



• Continual CPD around inclusion, wellbeing, trauma informed approaches, learning pedagogy etc.  
• Whole school assemblies linked to our values  

 

 

Principle 2 – Teach learning behaviours alongside managing misbehaviour  

At Hollymount: 
 
1. We understand that the absence of misbehaviour is not good 
behaviour.  
 
2. We specifically teach good behaviour.  We model, praise, and 
showcase this good behaviour in action. These behaviours are found 
within appendix 1 
 

3. We have specific examples of good behaviour and what this 
looks like for each phase of development. We use this to guide 
families and teach children to what good behaviour looks like and 
what is expected of each child. 
 

4. We use a range of strategies to promote and teach good 
behaviour.  We share these expectations of good behaviour with 
parents and use it as a guide to provide feedback as to how their 
child is doing. 
 

5. We understand the importance of supporting children to self-
regulate and in helping them find strategies to do so. (Appendix 8) 

 

How will we achieve this at Hollymount? 

• We have phase expectations linked to the age and development of the 4 key phases at school.  
Children are explicitly taught these expectations and what they look like in practice.   

• If children are finding it hard to follow a certain expectation it will be revisited and looked at in 
more depth.   

• Expectations are made clear and explicit.  Children are asked to look at them in a variety of ways 
such as acting them out, freeze frame, draw it, discuss a scenario etc.   

• Expectations and broken down and made explicitly clear. 
• Children are encouraged to develop their emotional literacy through PSHE sessions, a range of 

books, learning about the Zones of Regulation etc.   
• There are calm spaces in the classroom and around the school that children can access when they 

need to regulate 
• All members of staff follow emotion coaching and restorative practice when supporting children 

with their behaviour.   
• There are visual supports for those children who are finding it hard verbalise a situation (Reflect 

and Reset sheets) 
• Positive behaviour is reinforced through praise and appreciation (Happy Fridays). 
• Parent workshops 
• Celebration assembles where children receive Values Certificates from teachers and tea timers 

for displaying the values.   
 

  



Principle 3 – Use classroom management strategies to support good classroom behaviour  

At Hollymount: 

1. We support each other, at all stages of our careers and within 
all job roles to deliver, to improve and develop behaviour 
management strategies.  
 
2. We implement classroom-based behaviour management 
strategies that create a positive climate for learning. 
 

3. We start with the basics in every classroom, and we ensure 
that every child and staff member know the routines, limits and rules 
set out for learning.  
 

4. We positively teach the routines and expectations of good 
behaviour and refer to the phase expectation posters in each 
classroom.  
 

5. We use the model outlined below in appendix 3 to help 
structure our approaches to classroom behaviour management.  
 

6. We use consequences in different ways with the aim of 
ensuring the classroom is managed well and children learn what is 
expected. This is alongside appendix 3 and the examples set out in 
appendix 4 
 

7. We have shared strategies to explore and use in the classroom to manage good behaviour 
appendix 5 
 

How will we achieve this at Hollymount? 

• At the start of the year, and then again at the beginning of each half term, classroom expectations 
are explicitly taught 

• Classroom routines are established and consistent to reinforce expected behaviour  
• We continually refer back to our phase expectations and teach to them 
• We are proactive in noticing and praising desired behaviours 
• We build a classroom community through shared activities 
• Regular emotional check-ins between staff and pupils 
• Explicitly teaching emotions literacy in PSHE and literacy lessons  
• We have calm areas to reflect and reset  
• Adults in each phase are consistent in their approach and their messaging. 
• When consequences are given they are logical and appropriate for the age and development of 

the child/ren involved.     
• We celebrate children who consistently display the school’s values and phase expectations.   
• We have end of term whole school celebration assembly’s  



Principle 4 – Use simple approaches as part of your regular routine  

At Hollymount:  

1. We know how important it is to do the simple things right and 
to build routines that are clear and consistent; promoting a crisp and 
accurate set of daily tasks. Appendix 5 
 
2. We focus on ensuring every child knows what is expected of 
them when in the classroom or across the school. Being explicitly 
clear on how the day is set out and what they can and cannot do in the 
classroom matters. 
 

3. We do not underestimate the importance of being explicit 
with our instruction and talk regularly about what we expect as 
teachers and what we do not.  
 

4. When we identify that children are struggling with the 
behaviour expectations we are teaching and expecting, we engage 
with parents in a positive way to ensure a joint approach towards 
developing the child’s behaviours. 
 

5. We celebrate when behaviour is positive and do so at a whole 
school level. This includes celebration in assemblies and Happy 
Fridays for children who constantly demonstrate the expectations we 

set and teach 
 

How will we achieve this at Hollymount? 

• We talk about what behaviours we want to see in school both for academic learning and social 
development 

• We practise expected behaviour as a class 
• We have consistent expectations and routines 
• We use visuals to support children with understanding the rules, routines and expectations all 

around the school.  We use these visuals in the classroom, in the main hall for assemblies and in 
the MUGA to support with lunchtime sports.   

• We use out teacher judgements and assessments data to inform us of gaps and enable us to plug 
gaps in learning and put appropriate interventions in place.   

• We have initial concerns meetings with parents to discuss concerns raised both by ourselves and 
parents 

• We have a ‘soft start’ to the day to enable staff to check in with the children each day 
• Parents evenings 
• Inclusion meetings with parents 
• Values and celebrations assemblies 



Principle 5 – Use targeted approaches to meet the needs of individuals in your school 

At Hollymount: 
 
1. We understand that to help the small percentage of children whose 
social responses and learning are outside our first four principles is 
incredibly challenging and requires more from staff. The staff working 
with our most challenging children need the most support, empathy and 
resources allocated to them. 
  
2. We recognise that children who fall into this category often need 
personalised and individual approaches to support them. This will often 
include key elements and consistencies from the first four principles, 
but if their learning and behaviour needs fit outside of the norm it is 
right to adapt the methods used to help the child learn what is expected. 
 

3. We provide personalised approaches for the children who need more 
intensive support for their behaviour and wellbeing. 
 

4. We create individualised plans and intervention is put in place for 
children who are disruptive and in need of additional support. This is 
done without lowering expectations of others. 
 

5. We create daily report plans, communication books with parents or 
tick lists for children to follow and learn from if they are struggling with 

their behaviour. 

How will we achieve this at Hollymount? 

• Personalised behaviour support plans and reward charts 
• Parent communication books 
• Personal risk assessments 
• 1:1 interventions 
• Small Group learning 
• Children are encouraged to journal  
• Regular meetings (Team around the Family, Team around the Child) 
• Individual timetables  
• Agreed and shared consistency across all adults working with that child 
• Consistent and clear communication between staff and parents to ensure that we have the best 

holistic understanding of the child 
• We gain support from external agencies who are able to provide additional personalised guidance 

and support.   

  



Appendix 1 – The specific behaviour we teach and, in turn, expect at each stage of learning 

Early Years 
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Lower Key Stage 2 

 

 

 

 

 

 

 

 

 

 

 

 

 

Upper Key Stage 2 

 

 

 

 

 

 

 

 

 

 

 



Appendix 2 – Lunch time Assembly and MUGA expectations. 

 



 

  



 

 

 



  



 

Appendix 3 – A model that demonstrates behaviour management approaches and the range of strategies and when they should be used and how often 

 



Appendix 3 – Consequences and examples of what can be done and why  

Consequences are different from punishment. Punishment is designed to cause some sort of discomfort, 
suffering or inconvenience. Punishment can be counterproductive as it often triggers feelings of anger 
and resentment, as well as leaving the pupil feeling disempowered. 

Identify whether there is a suitable logical consequence with the initial behaviour in mind, identify 
whether there is a logical consequence that could be implemented. There is no need to implement a 
logical consequence for every unwanted behaviour; this would be completely impractical, if not 
impossible to achieve. To be classed as a logical consequence, your action should meet four key criteria:  

1. It should be related.  

The consequence should be related to the behaviour. There should be a clear link between the initial 
behaviour and the response, and the child should understand this. For example, if a pupil is distracting 
their friends when doing an activity, it may be appropriate to make them work on their own for the rest of 
the session (supported by an explanation that this is happening because the rest of the group have a right 
to get on with their work uninterrupted). To keep the pupil behind for an after-school detention would not 
be a logical consequence as it is a sanction that is not related to the initial incident.  

2. It should be respectful. 

The consequence should not humiliate, offend or hurt the pupil. It should be delivered kindly and 
respectfully. This builds relationships and is less likely to result in defiant or argumentative behaviour.  

3. It should be reasonable.  

The consequence should be proportionate and appear reasonable to all parties. For example, if a child 
has carelessly dropped a piece of litter on the floor, it might be appropriate to ask them to spend a few 
minutes of their breaktime collecting litter and putting it in the bin. To expect them to spend every 
lunchtime for a week doing this would be disproportionate.  

4. It should be helpful.  

The consequence should be as helpful as possible; it will make the pupil understand how to behave and 
may have a restorative element. For example, if a pupil has drawn on their desk, an appropriate 
consequence may be to ask them to stay behind for a few minutes after the lesson to clean it off. This 
helps them to recognise that having to clean up graffiti is inconvenient, and it also restores the desk to its 
original state. 

Examples of consequences 

Our approach is quick, timely and personal – Children are spoken to individually and reminded of 

the expectations/values. The adult who is speaking to them will always do this in a calm and 

considerate way while focusing on the initial behaviour only. Timely consequences work the best 

and a fresh start that focuses on positive aspects of the child’s behaviour should be used.  

Loss of playtime/lunchtime – As a consequence children may be kept in for a certain amount of time 

during lunch or play (they will never miss the whole of the playtime). This time could be used to 

complete a reflection sheet or a time to complete work missed during the lesson itself. The teacher 

who issued the consequence will be the teacher to supervise the child and talk to them about 

changes needed.  

Reflection time – Reflection time out of class (an allocated space in the classrooms) can be used 

well if it is timely. It is vital that the teacher/adult who issues this clearly explains to the child why 

they are having it, doesn’t engage with them during the time out and then re sets the expectations.   



If a child is sent to another adult as part of the time out, then it is vital that the adult who sent the 

child speaks with the child and the adult that they were sent to together. This is to show unity and to 

not undermine the teacher who sent them out. If this isn’t followed through, the child will just lose 

respect for the teacher who has to get another adult to ‘deal with behaviour’.   

Behaviour plans – Some children will have individualised behaviour plans that are designed by the 

inclusion leads, class teachers and parents.  

Moving places – If children are unable to resist the temptation to talk or behave in a way that is not 

desired when in the classroom or in assemblies, they may be asked to move places to help them 

resist temptation. 

Front of the line – If children are not able to resist the temptation to talk or misbehave with those 

who they are next to in a line they may be asked to move to the front of the line to be closer to the 

teacher. 

Parents informed – If a child presents with persistent unwanted behaviours we may email or call 

parents to inform them.  Equally we may find it useful to invite parents in to have a meeting to 

discuss what we can do as a team to address their child’s behaviour needs.  

Additional adult or leadership involvement – When strategies have not worked a teacher might call 

on their phase leader/phase team for support.  If needed, this can be escalated to support from a 

member of the Senior Leadership Team 

What doesn’t happen – Children’s names are not written on boards, traffic lights systems or such like 

are not used, children are also not made to stand up in assembly or face a wall at any time. These 

forms of public shaming are proven not to work in addressing children who are going against the 

values.  

When a child isn’t following the school values or classroom expectations the adult dealing with the 

situation will remain calm and in control of their emotions.  

Suspension  

Very serious incidents including violence or verbal abuse or behaviour threatening the health and safety 

of others or damage to property are likely to result in a fixed term exclusion. 

In severe cases if fixed term exclusions do not help the pupil, a permanent exclusion can be enforced. 

The Headteacher informs the LEA and the governing body about any permanent exclusion, and about any 

fixed-term exclusions beyond five days in any one term.  

  



Appendix 4 – Use of house points 

Hollymount has a house system and every child is attached to a house. The purpose of the house system 

is to promote, celebrate and motivate children to live the behaviour expectations and values set out to 

them. When this is done, the staff team can hand out a house point. These house points are collected and 

displayed in the hall to keep a total running on which house is leading the total.  

How is this celebrated?  

- Every week the total of house points is shared in assembly and reminders given as to why we get 

house points. 

- At the end of a term the winning house gets to wear their own clothes for the day as a celebration 

of their success. They will also get a longer play time.  

 



Appendix 5  – Checklist for high level points for senior leaders and teachers regarding behaviour basics  

 

 



Appendix 6 - Incidents that require immediate intervention and parental involvement  
 
These actions will be acted on by a member of the leadership team at the moment the incident occurs. 
These actions focus on addressing any child that swears, uses abusive language, is violent or shows any 
racism.  All members of staff will be aware of this procedure and identify the action, note it and inform a 
member or the leadership team immediately. These actions will be logged on CPOMS.  
 
At Hollymount, we trust our teachers' relationships with the pupils in their classes and understand that 
they might have insight that can help the wider team understand the root causes of these incidents.   
  
Language 

deemed not 

to be in line 

with our 

values 

Any language that is not with our values will be addressed by staff. Children’s 

language needs to be kind and caring at all points. Any swearing/abusive language or 

any language deemed to cause offense, insult or come across as aggressive will result 

in 15 minutes with a senior leader. If this continues to a second occasion, then an hour 

out of class with a member of the senior leadership team will take place and an 

email/letter sent home.  

 

Physical 

contact 

(hitting, 

kicking etc) 

Staff (playground and in class) will make a judgement that if any physical contact is 

intended to cause hurt to someone else it will result in 15 minutes if it is a first-time 

offence and second time onwards is an hour out of class or lunch/playtime to spend 

with a senior member of staff. An email/letter will also be sent home to inform 

parents. 

 

Staff have the judgement call to make depending on the age of the child. Physical 

incidents in EY/KS1 vs KS2 are very different and we will address this in an age 

appropriate way. 

 

Racism, 

sexism, 

homophobia 

and any 

other 

derogatory 

comments 

Any intentional racism/sexism/homophobia will be investigated by a member of SLT 

and if the child who has been racist/sexist/homophobic understood what they were 

saying and it was intentional, parents will be called in for a meeting and appropriate 

next step will be decided as a group.  Records are kept and sent to the LA. 

 

  



Appendix 7 – Support in how to use Emotion Coaching 

Emotion Coaching is a technique in which adults support children in understanding their emotions and 

behavioural responses.  It is a technique which improves a child’s self-awareness, self-management, 

social awareness, relationship skills and responsible decision making.  It is a process which is focusses 

on empathy and guidance. 

 

Become aware of the emotion 

• You will use your relationship and knowledge of the child to inform your understanding of them 
• Teamwork 
• Take a moment before you act – if possible 

Connect 
Connect and start a conversation.  Sometimes this is all you need to do 

• I've noticed ….. 
• Are you okay? 
• Wow, that sounds really hard 
• You seem a bit down today 
• I have noticed that you have been late a few times this week.  I’m not upset, I just want to 

check in 
Accept 

Communicate understanding and that is is okay to feel that way 
• I wonder if … 
• Are you saying that …. 

  Reflect 
Use words to describe feelings 

• It is okay to feel … 
• I would feel …. if that happened to me 

Resolve 
End stage – help them to problem solve, suggest helpful behaviours, what would we do next time and 

repair damaged connections. 
• When I feel … I like to … 
• It’s okay to feel … but it’s not okay to … 
• What would be helpful right now? 
• What do you think that I might suggest we do now? 
• How can we repair the damage?  
• What needs to happen to enable us to move forward? 

 
 



Appendix 8 – Support in delivering Restorative Justice rooted in Restorative Practice 

These are the 4 steps to follow when there has been peer conflict.  These are the steps to take when all 

parties are regulated.  Ideally you would conduct the conversation in by either sitting side by side with 

the adult in the middle or whilst walking. 

 

Step 1 - What happened?  

• Focus on my truth, your truth, the truth 

 

Step 2 - Who has been affected?  How have they been affected? 

 

Step 3 - Examine and explore the impact that this has on individuals and relationships  

 

Step 4 - The needs questions 

• What needs are there? 

• What needs to happen to repair damage? 

• What needs to happen to enable us to move forward?  

  



Appendix 9 - Support for when behaviour is unregulated and feels unsafe 

If a child has additional learning needs, social emotional mental health needs or is in fight or flight we 

need to be more measured in our responses. 

When a child is increasingly dysregulated and is more challenging to support we can use ‘ACT’ to guide 

us.   When following these steps, we need to: 

• Think about our body language 

• Not making a hard demand unless it is needed 

• Distract and redirect 

• Be aware of the individual and their lived experience 

• Know that this behaviour is rarely about us 

 

If a pupil is so unregulated that it does not feel safe, it can feel tricky to know how to respond 

appropriately.  Here is a simple guide to support in these instances using the acronym ACT: 

  

 A – Assess the risk and take action 

 C – Connect with yourself 

 T – Then co-regulate(and emotion coach) 

 

Assess the risk 

Key question: Is the child at risk to themselves or others safety? 

If yes take action: Call for support, evacuate the classroom, physically intervene (please see ‘’Hard Lines’ 

for further guidance) 

If no: Take a step back and give them space.  If they are angry and have taken themselves to the 

playground for example, follow at a distance and give them some time. 

 

Connect with yourself 

Take a moment to take a breath and think calmly about your next step/response.  We need to check in 

with our emotional response to an event sometimes, before we respond.  Think about the tone, words and 

body language that you might want to use. 

 

Then co-regulate 

You cannot teach a child who is unregulated.  Once the behaviours have de-escalated and calmed they 

will be more able to re-join their peers and engage in learning.  This might look like: 

• Playing together / building / completing a puzzle 

• Mindful colouring side by side 

• Exercising together / movement break 

• Getting out of the classroom  

  



Appendix 10 - Anti- Bullying Policy 

At Hollymount, we believe that it is a basic entitlement of all children to receive their education free from 

humiliation, oppression and abuse.  It is the responsibility of all adults working in the school to ensure 

that children learn in an atmosphere which is caring and protective. 

Bullying affects everyone, not just the bullies and victims.  It also affects those other children who may 

witness bullying, and less aggressive children can be drawn in by group pressure.  

Bullying can have a devastating effect on individuals within school, it can lead to absenteeism and under-

achievement and in the worst cases to depression and suicide.  For the silent majority who witness 

bullying or who know that it goes on, the effects can also be traumatic, leading to feelings of worry, fear, 

guilt and again in some cases absenteeism. 

At Hollymount we consider ongoing education of children essential in order to develop skills and 

strategies to allow them to identify, cope with and, ultimately, prevent bullying. 

These are relatively rare occurrences but can and do happen in school communities.  We work hard to 

create an ethos which protects children from these unpleasant aspects of behaviour and we are 

committed to dealing with any incidents straight away, in order that children involved in any incidents are 

made aware immediately that such behaviour is unacceptable. 

Our behaviour policy does not condone any form of bullying, whether physical or verbal abuse or 

persistent teasing.  Any parent who suspects that their child may be a victim of any kind of bullying 

should contact the class teacher as soon as they have a concern.   

Bullying is least likely to occur in schools where: 

• all staff have an opportunity to discuss goals, values and participate in policy formulation 
• all staff are actively concerned about aggressive and violent behaviour 
• all staff see themselves as role models for the children in their care 

• all staff feel comfortable about sharing information and where that information affects 
decisions made. 

  

Definition of Bullying 

“Bullying is behaviour by an individual or group, repeated over time, that intentionally hurts another 

individual or group either physically or emotionally. Bullying can take many forms (for instance, cyber-

bullying via text messages or the internet), and is often motivated by prejudice against particular groups, 

for example on grounds of race, religion, gender, sexual orientation, or because a child is adopted or has 

caring responsibilities. It might be motivated by actual differences between children, or perceived 

differences.”  

Bullying thrives in an atmosphere of secrecy; victims and bystanders fear reprisals if they report a 

bullying incident; without knowledge of the incident, staff cannot intervene to protect the victim, and 

accordingly, they are not seen by children as an effective source of help to which they can turn.  

Bullying can occur through several types of anti-social behaviour.  It can be:  

PHYSICAL - A child can be physically punched, kicked hit, spat at etc. 

VERBAL - Verbal abuse can take the form of name calling, teasing and taunting.  It may be directed 

towards gender, ethnic origin, physical/social disability, or personality, etc. 

EXCLUSION - A child can be bullied by being excluded from  discussions/activities/games, with 

those they believe to be their friends. 

DAMAGE  TO PROPERTY OR THEFT - Children may have their property damaged, stolen or 

hidden.  Physical threats may be used by the bully in order that the pupil hands over property to them. 



INTIMIDATION - Bullying can also include making rude gestures and intimidation. 

CYBER-BULLYING – unkind messages/chat through social network sites, emails or text  

Why do people bully 

People bully for a variety of reasons.  These include feeling they don’t fit in, disliking themselves, peer 

pressure, wanting to show off, feeling upset or angry or having a fear of being bullied themselves.  Most 

bullies have a lack of empathy, which can be caused by a lack of good role models or be a personality 

trait that needs fostering in a positive direction. It is everyone's responsibility to prevent bullying.  

Action taken by school to prevent bullying 

• All complaints taken seriously and dealt with quickly and firmly 

• High levels of adult support in the playground 
• Staff awareness training 
• Discussion with children on aspects of bullying and the appropriate way to behave towards 

each other 

• Provision of equipment to occupy children at lunchtime 
• Providing a curriculum which stresses the importance of children  learning tolerance, 

learning to take responsibility and caring for others 
• Recognising and rewarding non-aggressive behaviour 
• Using  peer group pressure actively to discourage bullying 
• Helping children to develop positive strategies and assertion 

  

The most important factor associated with decreasing bullying is the children's perceptions of the extent 

to which staff intervene to prevent it. 

  

If a child reports an act of bullying, this is taken seriously and is investigated thoroughly.  A reduction in 

bullying is directly related to an increased willingness of teaching and support staff to intervene in 

bullying incidents and an increase in confidence of children to report bullying. 

 Action taken when bullying is suspected 

If bullying is suspected we talk to the suspected victim, the suspect bully and any witnesses.  If any 

degree of bullying is identified, the following action will be taken: - 

• Help, support and counselling will be given as is appropriate to both the victims and the 
bullies: 

We support the victims in the following ways: 

• by offering them an immediate opportunity to talk about their experiences. 
• By informing  the victims' parents/carers. 

• by offering continuing support when they feel they need it. 

• by arranging for special supervision in the playground. 
• by taking steps to prevent more bullying. 
• We also discipline, yet try to help the bullies in the following ways by: 

- talking about what happened, to discover why they became involved 
- involving the bullies' parents/carers 
- continuing to work with the bullies in order to change their behaviour 
- requesting help from support services 
- taking one or more of the disciplinary steps below, to prevent more bullying. 

• Bullies will be officially warned to stop bullying by the leadership team. 
• The bully’s parents/carers will be informed verbally and asked to discuss the matter. 

 

If bullying continues, then the bully’s parents/carers will be formally informed in writing. If bullying 

continues, then they may be temporarily excluded. 



If such behaviour does not end, then there may be a recommendation for permanent exclusion or a 

managed move. 

The parents’ role in preventing bullying 

• Take an active interest in your child's social life and chat about friends and their activities 
(including online communications) 

• watch for signs of distress in your child 
• inform the school immediately if you suspect your child is being bullied.  Your concerns 

will be taken seriously and appropriate action will follow 

• advise your child  not to fight back.  It makes matters worse and your child  could be 
accused of bullying! 

• make sure your child is fully aware of the school policy concerning bullying. 

 

  



Appendix 11 – ACEs (Adverse Childhood Experiences) 

ACEs are defined as ‘traumatic or stressful experiences that can have a huge impact on children at the 

time and throughout their lives.’ ACEs can include anything from experiencing abuse or neglect including: 

• Physical abuse 

• Verbal Abuse 

• Sexual abuse 

• Emotional abuse 

• Neglect 

ACEs can also include growing up or living in a household where there are/is: 

• Adults with alcohol or drug misuse or abuse problems 

• Adults with mental health problems 

• Domestic abuse 

• Adults who have spent time in prison 

• Parents that have separated 

• The child is in care 

There are several other types of childhood adversity that can have similar long term effect that ACEs 

carry.  These can include: 

• Bereavement 

• Bullying – physical and online 

• Poverty 

• Peer-on peer abuse 

• Community adversities such as living in a deprived area, neighbourhood violence, etc. 

 

When we believe we are supporting a child who has experienced ACEs we will first focus on building and 

maintaining trusting, positive and open relationships with both the children and their families.  As part of 

that trusting and open relationship we will provide calm, nurturing, consistent and supportive spaces for 

the children to relax, learn and feel safe in.  If necessary we will seek advice from other professionals to 

support the child. 

 

  



Appendix 12 – Additional information and further reading 

 
CPOMS logging 
 
The purpose of logging behaviour incidents on CPOMS is to support with the tracking of children’s 

support and needs and to be able to support any ongoing intervention. Behaviour should be logged on 

CPOMS. All behaviour dealt with under the leadership behaviour support should also be logged. 

Communication with parents 

Behaviour and wellbeing updates are communicated with parents via the class teachers. On occasions 

where behaviour falls short of the expectations of the school and an incident occurs, we will text the 

parents the same day to provide information and extend an offer to talk further. 

 
Searching 

The DfE has published ‘Screening, Searching and Confiscation’ guidance (2011) which the school will 
refer to if a pupil or group of pupils are suspected of being in possession of banned items or stolen 
goods. In a rapidly changing environment, it is not possible to have an exhaustive list of banned items but 
we will communicate regularly with parents on this issue. However, we can be clear that alcohol, drugs, 
cigarettes, knives and other weapons are prohibited. The school is not required to inform parents before 
a search takes place and does not need to seek consent.  

The power to discipline beyond the school gate 

Teachers have a statutory power to discipline pupils for misbehaving outside of the school premises. 
Section 89(5) of the Education and Inspections Act 2006 gives headteachers a specific statutory power to 
regulate pupils’ behaviour in these circumstances “to such extent as is reasonable”. When considering 
whether the school will implement a sanction for reported misbehaviour out of school, the headteacher 
will take into account the context of the situation and the action that would have been taken if the offence 
had taken place on school premises. All criminal bad behaviour and bullying which occurs on or off the 
school premises may be reported to social services and/or the police. 

 Use of reasonable force 

All members of staff are aware of the regulations regarding the use of force by teachers, as set out in the 
DfE document ‘Use of Reasonable Force’, published 2012. Staff will only intervene physically to restrain a 
child if the child is at risk of causing harm to themselves or others. We do not have a ‘no contact rule’ at 
Hollymount. 

 Early intervention 

There is always a reason behind poor/challenging behaviour and as a school we have an early 

intervention approach towards supporting children/teachers and families with this.  

We help track this behaviour by using CPOMS, where all in class and playground behaviour that 

warrants logging will be logged and monitored by the leadership team. 

The Assistant Heads for inclusion will work alongside the Heads of Phases to identify concerns 

around behaviour and put in place early intervention and support. This will be monitored via the use 

of cpoms and behaviour plans and in some cases the use of SEN procedures. 

These additional procedures are based upon government legislation and advice.  

These additional aspects are outlined via the links below:  

• the power to discipline beyond the school gate  
https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools  

• use of reasonable force 2013  

https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools


https://www.gov.uk/government/publications/use-of-reasonable-force-    in-

schools  

• screening, searching and confiscation and pastoral care for staff accused of misconduct  
https://www.gov.uk/government/publications/searching-screening-and-

confiscation  

• DfE advice and guidance on behaviour management in schools  
https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools  

 

Further Reading and Sources of Shared Understanding  

This handbook has been written based on current research and pedagogical approaches.  Listed here are 

some of the sources that were used. 

Books 

 

A school without sanctions 
 

By Steven Barker and Mick Simpson  

Behaviour; the lost modules 
 

By Jen Foster 

Mindfulness for Teachers  
 

By Patricia Jennings and Daniel Siegel 
 

Restorative Practice 
 

By Mark Finnis 

Taking Control of the Noisy Class 
 

By Rob Plevin  

The A-Z of trauma informed teaching 
 

By Sarah Naish, Anne Oakley, Hannah 
O’Brien, Sair Penna and Daniel Thower 
 

The neruodiverse classroom  
 

By Vitoria Honeybourne 

There’s no such thing as Naughty  
 

By Kate Silverton  

When the Adult Change, Everything Changes 
 

By Paul Dix 

 

 

 

https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools


Appendix 13 - Classroom behaviour management and Simple Routines Guide – Appendix to Behaviour Principle 3 

and 4 

This appendix supports Principle 3 ‘Use classroom management strategies to support good classroom behavior’ and 
4 – ‘Use simple approaches as part of your regular routine.’ It provides a range of practical, everyday routines that 
promote clarity, consistency, and calm across Hollymount. These routines reflect our school values of Curiosity, 
Achievement, Respect and Empathy (we CARE). 

Early Years  

Simple Routine Suggested Strategies Intended Pupil Outcome 

Morning arrival and self-

registration 

• Greet each child warmly by name. 

• Reception - Provide visual self-

registration (photos/ hanging tabs). 

• Offer a simple settling activity 

(puzzles, books, fine-motor trays). 

• Use calm background music to 

create a welcoming atmosphere. 

Children feel welcomed, settled, 

and ready to begin the day. 

Hanging up coats and putting 

belongings away 

• Model the routine step-by-step at 

the start of term. 

• Use labelled pegs and picture 

cues. 

• Praise effort and independence 

(“You remembered your peg all by 

yourself!”). 

• Allow extra time so children don’t 

feel rushed. 

Children become independent and 

responsible for their belongings. 

Carpet time / group gathering • Use a consistent signal (bell). 

Stars on carpet (Reception have set 

stars)  

• Provide clear expectations for 

sitting (e.g., “legs crossed, listening 

ears”). 

• Use visual cues, referring to 

rainbow rules  

• Keep sessions short and engaging. 

Children listen attentively, respond 

quickly, and build focus. 

Lining up / moving around the 

setting 

• Silent snails whilst in a line 

• Reinforce kind, safe movement 

(positive narration). 

Children move safely and 

cooperatively between spaces. 

Snack and lunchtime routines • Teach routines explicitly (washing 

hands, carrying trays, tidying up). 

• Use visual steps for the snack 

table and lunchtime expectations. 

• Reception has independent snack 

time  to encourage social talk and 

taking turns. 

Children develop independence, 

social skills, and good manners. 

Toileting and handwashing • Teach routines explicitly (bubbles 

with soap!) 

• Give private, supportive reminders 

where needed. 

Children manage personal hygiene 

confidently and safely. 

Tidy-up time Use the tidy up rhumba Children show responsibility and 

pride in their environment. 



Model sorting and organising 

objects into labelled containers. 

Give simple, achievable chunks of 

instruction (“You collect the blocks; 

I’ll do the books.”). 

Praise specific behaviours (“I like 

how you put the puzzles back 

carefully.”). 

Encourage teamwork and pair 

children to support one another. 

Outdoor transition  

 

 

Children transition calmly, manage 

clothing, and anticipate next 

activities. 

Story time  

 

 

Children develop listening, 

language, and enjoyment of stories. 

Home time  

 

 

Children leave calmly and 

confidently, ending the day with 

security. 

Handing out whiteboards and pens  

 

 

Children calmly and carefully hand 

out whiteboards and pens quickly 

so they are ready to learn.  

 

Key Stage 1 

Simple Routine Suggested Strategies Intended Pupil Outcome 

Handing out 

whiteboards and pens 

Having whiteboards out already ( done by adult) 

Basket at the front of carpet and handout row by row 

Whiteboards on table box and assign a Table Captain 

Whiteboards on table- one table at a time get 

whiteboards/pens out 

Pupils transition quickly and 

calmly, maximising learning 

time. 

Lining up at the end of 

the day 

n/a Pupils show calm, orderly 

behaviour when leaving class. 

Moving between 

spaces (e.g., assembly, 

playground, hall) 

Routine of silent snails, use photos to teach this,use 

transition slides to show daily/in each lesson etc 

Stand up 

Tuck chairs under and then send table by table to line 

up in register order 

 

Use numbers to represent actions- 1. stand up , 2, 

chairs under 3. line up 

Pupils move safely and 

respectfully around the school. 

Starting the lesson  Pupils settle quickly and begin 

learning with focus. 

Transitioning between 

activities 

 Pupils switch tasks efficiently 

and stay focused. 

Gaining pupils’ 

attention 

 Pupils respond promptly and 

respectfully to teacher cues. 



Distributing and 

collecting 

books/resources 

 Pupils handle materials 

responsibly and transitions are 

smooth. 

Morning entry routine  Pupils start the day positively 

and with purpose. 

End-of-lesson 

reflection or tidy-up 

 Pupils take pride in their 

environment and learning. 

Getting snack before 

coming into classroom 

 Pupils are calm and effective at 

getting a snack and coming in 

quietly to eat it 

Sticking in worksheets  Pupils have all the equipment 

ready to stick and that the 

worksheets are stuck in neatly 

and quickly 

 

Lower Key Stage 2  

Simple Routine Suggested Strategies Intended Pupil Outcome 

Handing out 

whiteboards and pens 

In trays 

What needs to be ready on slides - explicit image of 

whattheir desk should look like. Timer.  

Pupils transition quickly and 

calmly, maximising learning 

time. 

Lining up at the end of 

the day 

Count down line up 

Traffic light - each colour is a different step 

Table at a time 

Clubs first - list on board - these are on arbor 

Pupils show calm, orderly 

behaviour when leaving class. 

Moving between 

spaces (e.g., assembly, 

playground, hall) 

Register order but flexible. Adults at start and end. 

Ambassadors on stairs helps.  

Over practising - whole class or individuals. Remind 

them at door - voices off. Consistency?  

Do we need to raise expectations? 

use the same model for ending playtime as in the 

hall? 

Pupils move safely and 

respectfully around the school. 

Starting the lesson Sticking in - is the learning journey worthwhile stuck 

in? Helpful on slides 

Using the TEAM - engagement. Sitting in a way that 

you are ready - turn body etc. Checking in before 

starting lesson.  

Pupils settle quickly and begin 

learning with focus. 

Transitioning between 

activities 

Monitors for books etc. Slides with images. Clear 

timetables. Rewards - extra play with routine rules. 

Adult support is key! noticing the kids who are 

struggling. Get them moving with a whole class brain 

break 

Pupils switch tasks efficiently 

and stay focused. 

Gaining pupils’ 

attention 

Wind chimes/bell 

Shhhh, shhh, shhhh  

Count down 

hocus pocus - Donuts mmmmm, etc 

teacher needs to really concentrate on keeping 

attention and not losing focus on one child.  

Spot those doing the right thing 

Pupils respond promptly and 

respectfully to teacher cues. 



Distributing and 

collecting 

books/resources 

momitors Pupils handle materials 

responsibly and transitions are 

smooth. 

Morning entry routine Adult at door greeting and helping them 

Morning work ready on desk and on slides. Calm 

music. Class timetable 

Pupils start the day positively 

and with purpose. 

End-of-lesson 

reflection or tidy-up 

Music or timers. Rewards like housepoints. Jobs to 

certain kids - especially when art is finished. Secret 

piece of rubbish. Make it a competition. Table points. 

Going to break first.  

Pupils take pride in their 

environment and learning. 

Getting snack before 

coming into classroom 

Snacks in trays or basket or adult monitoring pegs  Pupils are calm and effective at 

getting a snack and coming in 

quietly to eat it 

Sticking in worksheets  Pupils have all the equipment 

ready to stick and that the 

worksheets are stuck in neatly 

and quickly 

 

Upper Key Stage 2  

Simple Routine Suggested Strategies Intended Pupil Outcome 

Getting out 

whiteboards and pens 

Children showing 

whiteboards for 

answers 

• Visual on the board to show what is needed 

for every lesson (often whiteboard and pen, 

subject specific book, handwriting pen) 

• Children are expected to get their belongings 

out quickly to ensure no wasted time 

• Say ‘Keep it to your chest’ to keep answers 

hidden (whiteboards at chest height, elbows 

on the table) and then the mantra ‘1, 2,3, 

boards to me’ to get children to show their 

answers 

Pupils transition quickly and 

calmly, maximising learning 

time. 

Lining up at the end of 

the day 

• Ask groups at a time to get their belongings- 

house groups  

• Praise for each group 

• Quiet expected 

• Children go from their seats, to the pegs, to 

the register order line 

• Talk through with the class the expectation of 

what good lining up looks like (WAGOLL) 

Pupils show calm, orderly 

behaviour when leaving class. 

Moving between 

spaces (e.g., assembly, 

playground, hall) 

• Teacher places themselves accordingly to 

have a good view of their line: this can be at 

the front, the back or in the middle of the line 

as needed 

• Children are lined up in register order (with a 

few exceptions across the phase) 

• Reminder given about the 3 R’s 

• Quiet expected as they move around 

Pupils move safely and 

respectfully around the school. 

Starting the lesson • Visuals on IWB 

• Starter on board for children to get on with 

at the start of most lessons 

• Then LO/SC shared 

Pupils settle quickly and begin 

learning with focus. 



• Mantras used to begin spelling and mad 

maths (as shared by Heather) 

Transitioning between 

activities 

• Brain break/stretch in between multiple 

morning lesson and afternoon lessons 

• Children move from one space to another 

during the secondary model, so no additional 

brain break is given at these times. 

Pupils switch tasks efficiently 

and stay focused. 

Gaining pupils’ 

attention 

• Should change half termly – on rotation:  

o Doorbell 

o other instrument 

(tambourine/chimes/doorbell with different 

sounds/rainstick) 

o call and responses being trialled 

• Counting down from 5 

Pupils respond promptly and 

respectfully to teacher cues. 

Distributing and 

collecting 

books/resources 

• In year 5, children are given jobs (paper 

passers/book monitors) to give out books and 

resources 

• In year 6, children are chosen via lollysticks 

for roles (to keep all children engaged) 

• Children are expected to give out books 

quietly – no talking as they walk around  

Pupils handle materials 

responsibly and transitions are 

smooth. 

Morning entry routine • Morning slide up and ready on the IWB  

• Morning slide contains timetable and any 

numbered instructions 

• Teachers outside greeting children, support 

staff inside to support any children as 

necessary 

• Y6: Digital leaders collect ipads – 

spellingframe/Quiet reading 

• Y5: Classroom secrets booklets given for 

children to fill in and then marked together 

Pupils start the day positively 

and with purpose. 

End-of-lesson 

reflection or tidy-up 

• Photographs of tidy desks/classroom to 

reflect on – WAGOLL 

• Children sit quietly  

• Children ensure their belongings are away 

and desks are tidied 

• Numbered instructions given to support 

executive functioning 

Pupils take pride in their 

environment and learning. 

Getting snack before 

going out to play 

• Ask groups at a time to get their belongings- 

house groups  

• Praise for each group 

• Quiet expected 

• Children go from their seats, to the pegs, to 

the register order line 

Pupils are calm and effective at 

getting a snack and going 

outside to eat it 

Sticking in worksheets • All children given equipment at start of the 

year and replenished as needed 

• Lost property at back of rooms for lost items 

• Modelled for all – only four bobs/small lines 

of glue on sheets  

• Sheets stuck in usually at start of lesson so 

children are prepared for learning 

Pupils have all the equipment 

ready to stick and that the 

worksheets are stuck in neatly 

and quickly 



• Most sheets do not need trimming any more 

due to large books but sheets for PSHE/Art 

do need trimming 

 

  



Appendix 14 – UKS2 Detentions linked to Principle 3 and 5 

As an additional measure to support UKS2 with creating an environment which enables all to learn an extra 

layer of support has been put in to support both teachers and pupils.  We are continually working and 

focusing on principle 3. To help illustrate how we apply this principle in practice, we often refer to the 

Learning Behaviour Pyramid (appendix 3). We will view this pyramid alongside the phase Behaviour 

Expectations.   

We have identified that a number of children are finding it challenging to consistently meet these 

expectations, which in some cases is having a negative impact on their learning and the learning of others. 

Whilst the many effective strategies set out in this handbook are already in place and having an impact, it 

has been noted that there are some children for whom an additional layer needed to be introduced to 

support then to better emotionally regulate and respond to social and academic situations.   

This  additional step which is a consequence that is being introduced to the top layer of our pyramid, a 

lunchtime detention. 

This will be used sparingly.  It will only ocour  when all other strategies have been exhausted, and clear 

warnings have been given. Typically there will have been a few incidents over a short period of time with 

the children understanding that should they continue to behave in this way that they are choosing to be 

give a detention.   

 If a detention is issued, the pupil will spend 20 minutes of their lunchtime with a senior leader.  They will 

complete a reflection task (please see below) and completing missed work if there is time at the end. They 

will always have time to eat their lunch and have some playtime afterwards. Parents will be informed if a 

detention is given. 

  



 



 

 


